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Executive Summary

Meaningful access and participation within inclusive settings has been shown to improve
outcomes for students with extensive support needs (ESN), including students with signifi-
cant cognitive disabilities, related to academics, behavior, communication, social skills, peer
relationships, and adaptive skills. However, the placement of students in this population in
general education settings still lags that of students with less complex support needs, leading
to disproportionately higher rates of placement in separate schools (Anderson & Brock, 2020).
The purpose of this report is to examine the trends across the country over the past decade re-
lated to the placement of students with ESN in separate schools. For this report, we extended
the work of Anderson and Brock (2020) by analyzing state-level data from federally reported
sources for students with ESN, specifically, students identified with the disabilities of autism,
intellectual disability, multiple disabilities, and deaf-blindness, to determine changes over time
in the number of students served in separate settings as well as any variances that may have
occurred by age and location (state).

Findings

This study uses state-level data files on Individuals with Disabilities Education Act (IDEA)
Part B Child Count and Educational Environments from the Office of Special Education Pro-
grams (OSEP) to examine the number of children with disabilities ages 3 through 21 served
under the IDEA, Part B program, receiving special education and related services according
to an Individualized Education Program (IEP) or service plan in place on the count date. More
specifically, this study focuses on students with autism, deaf-blindness, intellectual disability,
or multiple disabilities who receive academic instruction in separate public-school settings
(henceforth referred to as separate schools or separate school settings). Four sets of samples
were created in this study for ages 6-11, ages 12-17, ages 18-21, and ages 6-21. Data used for
this investigation included placement settings for school-aged students with ESN from the 50
states and the District of Columbia (DC) from 2012-13 through 2019-2020.

Overall, the percentage of students ages 6-21 placed in separate schools decreased by 2.0% from
2012-13 to 2019-2020. Among the three disaggregated age groups (i.e., 6-11, 12-17, 18-21),
students with ESN in ages 18-21 showed the highest percentage of students in separate schools
from 2012-13 to 2019-20 with an average of 20.2%, followed by students in ages 12-17 with
an average of 7.6%, and students ages 6-11 with an average of 5.1%. When looking at students
primarily in grades K-12 (ages 6-17) disaggregated by the four disability categories (i.e., deaf-
blindness, multiple disabilities, autism, intellectual disability), the percentage of students with
deaf-blindness in separate schools was the largest of the four groups over time (M = 17.1%),
except for 2015-16. In 2015-16 students with multiple disabilities were the largest (16.4%),
followed by students with deaf-blindness (M = 16.0%), autism (M = 5.9%), and intellectual
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disability (M =4.1%). When examining the percentage of students in ages 6-17 served in sepa-
rate schools by state in 2012-13, there were 13 states that reported higher percentages than the
average of the 50 states and DC (M = 6.9%). Ten of these 13 states reported more than 10% of
students with ESN in separate schools. In 2019-20, there were 16 states that reported higher
percentages than the average of the 50 states and DC (M = 5.9%). Eight of these 16 states re-
ported more than 10% of students with ESN in separate schools. In summary, most states show
no significant percentage change over time and the national percentage of students with ESN
in separate schools has only decreased by 1% from 2012-13 to 2019-20.

Limitations

Limitations in using data sets across states with varying reporting practices should be taken into
consideration when interpreting the results from this landscape study. First, variability in how
states report data may result in missing or underrepresentation of schools and students with dis-
abilities in various placements. Second, the research presented is limited because we were only
able to access data from available sources which is representative of aggregated data; therefore,
this study was not able to explore specific characteristics of students attending separate schools.

Future Research

Outcomes from this study provide the number and percentage of students with ESN in separate
school placements by age within all 50 states and DC. These data are the first step to under-
standing what factors influence placement decisions by state for students in this population. For
example, variability in state policy could be a factor in how funding is designated by educational
placement for students with disabilities (Anderson & Brock, 2020). Additionally, inconsistencies
in state infrastructures often restrict or inflate separate school placements. For example, each
state has its own structure of how educational units are defined, which can influence factors
such as resources at individual sites resulting in more segregated options for students with dis-
abilities. The availability of separate charter schools or the locale of the separate public school
(city, suburb, town, rural) could also be a factor in the number of students with ESN served in
separate schools and should be examined for data patterns. Future studies could examine if any
of these factors are related to separate school placement results for students with ESN.

When considering the results of this study, it is important to note that we proposed one way of
examining the percentage change of separate school enrollment over time when there may be
additional ways to explore trends in these data. For example, Kurth et al. (2014) examined the
mean change of placement of students served in separate settings from 2004 to 2012 using the
mean of 2004 as the baseline for comparison and found that 10 states showed no change in the
number of students being served in restrictive placements, 21 states reduced the number, and
20 states increased the number. Mean placement rates were essentially unchanged across time
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with approximately 3.5% of the population of students with disabilities being served in the
most restrictive settings between 2004 and 2012. The current landscape study indicated similar
findings and highlighted the need for future research to investigate states that are demonstrating
increasing and decreasing rates of change in the placement of students with ESN in separate
schools.

The current study confirmed that there has not been a significant change in the overall placement
for students with ESN since 2012 even though academic expectations have become more rigor-
ous over time. Therefore, future research should examine the relationship between curricular
expectations by state and placement for students in this population.
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Overview

The Individuals with Disabilities Education Act (IDEA, 2004) mandates that students with
disabilities are educated in the least restrictive environment (LRE) and that they have access to
and make progress in the general education curriculum. IDEA also requires that students with
disabilities are placed in more restrictive settings only when “...education in regular classes
with the use of supplementary aids and services cannot be achieved satisfactorily” (20 U.S.C.
§1412[a][50][A]). This requirement applies to all students with disabilities, including those
with extensive support needs (ESN), defined as those with intellectual disability, multiple
disabilities, deaf-blindness, and autism who participate in their state’s alternate assessment
based on alternate achievement standards. We use students with ESN in this report because we
specifically examine placements for a broader group of students within these four disability
categories (rather than only those students with a significant cognitive disability). Despite the
clear preference in the law for inclusive education, students with ESN are largely educated in
separate settings (including separate classrooms and separate schools; Brock, 2018; Kleinert et
al., 2015), often without a compelling justification or any consideration of supplementary aids
and services (Kurth et al., 2019).

Benefits of Inclusion

There is substantial research evidence that supports the benefits of the implementation of the
tenet of LRE. This research provides evidence of the many benefits of inclusive programs for
students with disabilities, including students with ESN, as well as their peers without disabili-
ties. When students with disabilities are educated in the same classroom as their peers without
disabilities, they experience positive gains across academic and social domains (Hehir et al.,
2016; National Council on Disability, 2018). For example, Carter et al. (2016) found that stu-
dents with and without ESN formed meaningful relationships as a result of participating in an
inclusive peer support arrangement intervention. Additionally, placement in an inclusive setting
has shown to increase student access to the general education curriculum and highly qualified
teachers (Kurth et al., 2019; Quirk et al., 2017; Soukup et al., 2007; Wehmeyer et al., 2003)
and improve student outcomes in academics (Gee et al., 2020), communication and social skills
(Carter & Hughes, 2005; Fisher & Meyer, 2002; Gee et al., 2020), and adaptive skills (McDon-
nell et al., 2003). In a recent study by Gee et al. (2020), researchers used student Individualized
Education Program (IEP) data over the course of their education to compare the progress of
15 matched pairs of students in literacy, mathematics, and communication. After analyzing the
blinded data, the research team found that students who were included in general education
classrooms made overwhelmingly more educational progress compared to those students edu-
cated in separate settings. Additionally, education in inclusive settings is related to improved
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post-school outcomes (McConnell et al., 2021). McConnell et al. conducted a literature review
to examine skills, behaviors, expectations, and experiences related to improved postsecondary
outcomes for students with ESN and found that inclusion in the general education classroom is
associated with improved employment and postsecondary education outcomes.

Given the benefits for students in inclusive placements, it is necessary to examine the rate at
which students with disabilities, particularly those with ESN, are being included. There is a
range of educational placement options that IEP teams can consider, including options within the
regular public-school building such as regular settings (80% or more with nondisabled peers),
resource settings (40-79% of the day with nondisabled peers), or separate settings (39% or less
of the day with nondisabled peers) and options outside of the regular public school building,
including separate schools. According to the Office of Special Education Programs (OSEP,
2019b), separate schools are defined as,

Public and private day schools for students with disabilities; public and private day
schools for students with disabilities for a portion of the school day (greater than 50
percent) and in regular school buildings for the remainder of the school day; or pub-
lic and private residential facilities if the student does not live at the facility (p. 10).

Within this definition, separate public special education schools include those in traditional
public education districts, public charter schools, and students who are publicly funded to at-
tend private separate schools.

Inclusion Rates

In general, the rates for inclusion for most students with disabilities have increased over time.
Williamson et al. (2020) reviewed LRE data from 1990 to 2015 for students with disabilities
and found that general education placements increased while more restrictive placements,
such as in separate settings or separate schools, decreased. In 2018, 64.0% of all students with
disabilities, ages 6 to 21 were educated in the regular class 80% or more of the day (i.e., fully
included; U.S. Department of Education, 2021). These data represent an increase in the num-
ber of students with disabilities served in inclusive settings compared to 2009 when rates of
inclusion were 59.4% (U.S. Department of Education, 2021). While this increase in inclusive
placements is promising, rates are less promising for students with ESN (Morningstar et al.,
2016). It is difficult to determine accurate rates of inclusion for students with ESN, as there is
no separate data report for students who participate in alternate assessments based on alternate
achievement standards. As a proxy, the field has looked at rates of inclusion for individuals with
autism, deaf-blindness, intellectual disability, and multiple disabilities with the understanding
that individuals in each of these eligibility categories may not be considered students with ESN.
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With that caveat, analysis by disability category is the closest we can come to understanding the
enrollment of students with ESN in separate schools. As such, the placement of students with
ESN in general education settings is not keeping pace with that of students with disabilities
that have less intensive support needs. Compared to the 64.0% of all students with disabilities
fully included with their peers without disabilities, only 39.7% of students with autism, 25.7%
of students with deaf-blindness, 17.4% of students with intellectual disability, and 14.3% of
students with multiple disabilities were fully included for 80% or more of their school day in
general education classrooms in 2018 (U.S. Department of Education, 2021).

Evidence has shown these rates of placement for students with intellectual disabilities have been
consistent over the past 25 years. Researchers have reported that placement of students with
intellectual disabilities in separate schools persists, with very little change over the course of
two decades (Polloway et al., 2019; Wehmeyer et al., 2020). Williamson et al. (2006) reported
there was a 46% reduction in students with intellectual disabilities educated in separate facili-
ties throughout the 1990s. However, the transition of students to traditional public schools pla-
teaued around 1997 (Williamson et al., 2006). Brock (2018) investigated trends in educational
placements for students with intellectual disabilities since 1975. He found that while there was
a positive trend toward more inclusive placements in the 1990s and 2000s, that trend has since
stabilized. Similarly, Wehmeyer et al. (2020) looked at the change in the percentage of students
with intellectual disabilities served in different settings from the 1992-93 school year to 2014-
15 and found a 1.8% decrease in the percentage of students served in separate settings. Despite
this recent research, the field does not have clear data on the broader category of students with
ESN (i.e., those with intellectual disability, autism, multiple disabilities, and deaf-blindness)
and how placement into separate schools differs for this student population by state and across
disability category and age.

Purpose of This Study

Ifresearch (e.g., Gee et al., 2020) shows clear benefits for all students when students with ESN
are included in general education classrooms, it is important to understand trends (decreasing,
maintaining, or increasing) occurring by state in the number of students with ESN served in
separate schools. This study serves to extend the work of Brock (2018) by examining the separate
school placements across the United States (U.S.) for students classified within all categories
of disabilities representative of students with ESN. In addition, this study will also examine
patterns of placement by disability category and age. We include all school ages (i.e., 6-21) to
get a comprehensive picture of student placement patterns.

The research questions include:
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1. What is the number and percentage of students served in separate schools by age and dis-
ability category between 2012-13 and 2019-20?

2. How do separate school placement trends change overall and in individual states based
on the disability category and the age range of students between 2012-13 and 2019-20?

Methods

Data Source

This study used state-level data files on IDEA Part B Child Count and Educational Environments
from OSEP. We included data files from 2012-13 to 2019-20 (OSEP 2014a, 2014b, 2015, 2016,
2017, 2018, 2019a, 2020a) in the analyses. The data provided the annual number of children
with disabilities ages 3 through 21 served under the IDEA, Part B program, receiving special
education and related services according to an IEP or service plan. These data were organized
by disability category for each state and nationally. They provide an unduplicated count; each
child is counted once and only once. In addition to the standard variables indicating numbers
of students by disability category and age, an educational environment variable was added in
2012-13. The educational environment variable contains information on separate schools. It is
important to note that some states did not provide some types of data (e.g., lowa did not report
data in 2019-20 by federal disability categories).

Sample

For this study, we focused on students with ESN (defined as those with autism, deaf-blindness,
intellectual disability, and multiple disabilities) who were in separate school settings from 2012-
13 through 2019-20. Nationally, for the 50 states and DC, there were approximately 87,779
students in the data set across all grades per year. We created four sets of samples for students
who were ages 6-11, 12-17, 18-21, and 6-21. On average, these samples had 23,519, 38,651,
and 25,609 students per year respectively. Table A.1 in Appendix A presents the number of the
national sample for each disability category, by grade level, by year. See Appendices B1-B5 for
the number of students by state, for each age group and disability category.

Data analysis

Using available data, we calculated several additional variables for this study. We list these
variables and how we calculated them for each research question.
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Research Question 1: Percentage of Students in Separate Schools. For this question, the
percentages of students in separate schools are absolute percentages. For example, for calculat-
ing the percentage of students in separate schools in 2012-13, only the information from that

Number of students with ESN in separate schools

school year is included in the calculation. The calculation is :
All students with ESN

Research Question 2: Percentage Change of Students in Separate Schools. Looking at the
absolute number and percentage of students with ESN in separate schools between 2012-13
and 2019-20 (Research Question 1) provides one way to consider this complex issue. However,
this analysis alone does not provide insight into whether the trend in the percentage change of
students with ESN in separate schools was significant over time in either a negative direction
(e.g., a decreasing percentage of students with ESN being placed in separate schools over time)
or a positive direction (e.g., an increasing percentage of students with ESN being placed in
separate schools over time). Research Question 2 is designed to provide information regarding
the direction over time.

For this question, we examined the percentage change of students in separate schools. The

Target year amount—Base year amount

formula is percentage change = . Percentage change includes the

absolute percentages calculated in Reseaiacsli ercll;gsnggg 1. This variable has been used in previous
studies to conduct trend analyses (Anderson, 2019; Bansilal, 2017; Curran-Everett & Williams,
2015; Vickers, 2001). An example is provided in Table 1 to illustrate how percentage change
highlights something different from a change in the absolute percentage of students with ESN
in separate schools. For example, as seen in the table, the absolute percentages in Years 1-4 for
State A were 5%, 10%, 15%, and 20%. For State B, the absolute percentages were 50%, 55%,
60%, and 65%. The interpretation is the same for these two states based on each set of the four
absolute percentages: the percentage increased 5% yearly without considering the effect of the
starting point. However, the percentage changes were different for these two states and show
more rapid changes for State A. The percentage change from Year 1 to Year 2 was 100%, from
Year 1 to Year 3 was 200%, and from Year 1 to Year 4 was 300% for State A. For State B the
percentage change was 10% from Year 1 to Year 2, 20% from Year 1 to Year 3, and 30% from
Year 1 to Year 4.

Table 1. Example of Percentage and Percentage Change

State Variables Year1 | Year2 | Year3 | Year4
A Percentage of students in separate schools 5 10 15 20
Percentage change of students in separate NA 100 200 300
schools
B Percentage of students in separate schools 50 55 60 65
Percentage change of students in separate NA 10 20 30
schools

Note. The percentage in Year 1 is the base year amount used in the formula above. NA= not applicable.
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This study used the percentage change to explore variation over time by including the effect of
the starting point. We defined the base year amount as the absolute percentage of the students
with ESN in separate schools in 2012-13. The target year amount is the absolute percentage of
the students with ESN in separate schools in the target year. Thus, two absolute percentages are
used to calculate the percentage change for a target year—the absolute percentage in 2012-13
(base year) and the absolute percentage in the target year. For example, to calculate the per-
centage change in the target year of 2013-14, the absolute percentages in 2012-13 and 2013-14
were used in the calculation. There were eight years of data in this study, so we calculated seven
percentage change calculations of separate schools for students with ESN for 50 states and DC
for the seven target years (2013-14 to 2019-20).

In addition, percentile rank (PR) was calculated for each state’s percentage change of students
in separate schools in each year to present the state’s status among the 50 states and DC. For
example, if State A’s percentage change of students in separate schools was greater than or equal
to 80% of all other states’ percentage changes, State A’s PR is at the 80th percentile or PR, . In
other words, State A’s percentage change of students in separate schools was higher than 80%
of the other states.

Results

Research Question 1: What is the number and percentage of students served in
separate schools by age and disability category between 2012-13 and 2019-207?

Number. Table 2 provides the number of students in each category who were served in separate
schools by the four age groups—ages 6-11, 12-17, 18-21, and 6-21 (see Appendices B1-B5 for
a detailed table breaking down the data by age group and disability category). While the total
number of students served in separate schools has increased from 2012-13 to 2019-20, there
are differing patterns for students in different disability categories. The number of students
with intellectual disabilities and multiple disabilities served in separate schools has decreased
by 12% (from 25,430 to 22,358) and 8% (from 23,860 to 21,843) respectively. The number of
students with deaf-blindness, ages 6-21 served in separate schools has increased slightly (n =
16). The number of students with autism served in separate schools, however, increased 40%
from 33,853 to 47,371 within the 8-year span.
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Table 2. Number of Students Ages 6-21 with ESN in Separate Schools by Disability Category
and Year

Disability 201213 |2013-14 | 2014-15 |2015-16 |2016-17 |2017-18 |2018-19 |2019-20

Autism 33.853| 35274| 37.451| 39100| 42480| 43280| 45043| 47371
Deaf-Blind- 254 235 224 221 235 234 251 270
ness

Intellectual | .5 /50| o5238| 25101| 24603| 24201| 23627| 22796 22358
Disability

Multiple 23860 | 23,312| 23458 22.898| 23059 22.346| 227324| 21843
Disabilities

All 83,397 | 84,059| 86,234| 86,822| 89975| 89487| 90414| 91842

Source: Data are from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20. https://www?2.ed.gov/programs/osepidea/618-data/state-
level-data-files/index.html#bccee

Percentage. Figure 1 presents the percentages of students with ESN in separate schools by four
age groups. Overall, the percentage of students ages 6-21 who were placed in separate schools
decreased by 2.1% from 2012-13 to 2019-20. When looking at the separate school placement
data disaggregated by age groups, students with ESN who were 18-21 years old represented
the largest percentage of placement into separate schools from 2012-13 to 2019-20. An aver-
age of 20.2% of these students attended separate schools. They were followed by students ages
12-17 with an average of 7.6%, and students ages 6-11 with an average of 5.1%. Over time, the
percentage of students with ESN ages 18-21 in separate schools increased 0.4% from 19.8% in
2012-13 t0 20.2% in 2019-20. In contrast, for ages 6-11 and 12-17, the percentages of students
with ESN in separate schools decreased 0.9% (from 5.5% in 2012-13 to 4.6% in 2019-20) and
1.1 % (from 8.1% in 2012-13 to 7.0% in 2019-20) respectively.
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Figure 1. National Percentage of Students with ESN in Separate Schools by Age Group from
2012-13 to 2019-20
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Educational Environments from 2012-13 to 2019-20 for ages 6-21. https://www?2.ed.gov/programs/osepidea/618-
data/state-level-data-files/index.html#bccee

The percentages of students with ESN in separate schools by disability category for students
ages 6-17 (i.e., those attending grades K-12, excluding students age 18-21 receiving transition
supports) for 2012-13 to 2019-20 are presented in Figure 2. Figure 2 provides the percentages
for each age group (ages 6-11, 12-17, and 18-21) by year as well as the percentage of school-
aged students (ages 6-17) by disability category. Among these four categories, the percentage
of students with deaf-blindness in separate schools was the largest one over time (M = 17.1%)
followed by multiple disabilities (M = 16.4%), autism (M = 6.0%), and intellectual disability
(M =4.0%). Overall, the four disability categories showed decreasing percentages of students
in separate schools. The discrepancies between the percentages in 2012-13 and 2019-20 from
largest to smallest were students with deaf-blindness (-1.6%), students with multiple disabilities
(-1.5%), students with autism (-0.9%), and students with intellectual disability (-0.7%).
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Figure 2. National Percentage of Students with ESN Who Were Ages 6-17 in Separate Schools,
by Disability Category, from 2012-13 to 2019-20
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Source. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and

Educational Environments from 2012-13 to 2019-20 for ages 6-17. https://wwwZ2.ed.gov/programs/osepidea/618-
data/state-level-data-files/index.html#bccee

Figure 3 presents the percentages of students with ESN in separate schools ages 6-17 nationally
(50 states and DC) from 2012-13 to 2019-20. This figure shows the percentages of students with
ESN in separate schools who were ages 6-17 have gradually decreased since 2012-13. Overall,
the national percentage of students with ESN ages 6-17 in separate schools has decreased by
1% from 2012-13 (6.9%) to 2019-20 (5.9%)).
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Figure 3. National Percentage of Students with ESN Who Were Ages 6-17 in Separate Schools
2012-13 to 2019-20
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Notes: Figure includes the 50 states and DC. Data were from IDEA Section 618 Data Products: State-Level Data
Files under Part B Child Count and Educational Environments from 2012-13 to 2019-20 for ages 6-17. https://
www?2.ed.gov/programs/osepideal/618-data/state-level-data-files/index.html#bccee

Figure 4 presents a dropline chart to illustrate the percentage of students with ESN in separate
schools ages 6-17 nationally and for each state in 2012-13 and 2019-20. This figure shows that
most states had decreasing percentages from 2012-13 to 2019-20 (32 states with decreasing
percentages; 17 states with increasing percentages). It also shows that the majority of states
had a smaller percentage of students with ESN in separate schools than the national average
(defined as the 50 states and DC; shown in the “all” column).
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Figure 4. Percentages of Students with ESN Who Were Ages 6-17 in Separate Schools in 2012-
13 and 2019-20 by State
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Notes: The ‘All’ column includes the 50 States and DC. Data were from IDEA Section 618 Data Products: State-
Level Data Files under Part B Child Count and Educational Environments from 2012-13 to 2019-20 for ages
6-17. https://www2.ed.gov/programs/osepidea/618-data/state-level-data-files/index.html#bccee

In 2012-13, the national average of students with ESN who were ages 6-17 in separate schools
for the 50 states and DC was 6.9%. In 2012-13, 38 states had equal to or less than 6.9% of
students with ESN in separate schools, while 13 states reported higher percentages than the
national average. Three of these 13 states had percentages between 7.0% and 9.9% (Missouri,
7.8%:; Florida 8.7%; Pennsylvania, 9.2%). Ten of the 13 states reported 10% or more of students
with ESN in separate schools. From the highest to lowest percentage of students with ESN in
separate schools, these 10 states were DC (31.5%), New Jersey (23.6%), New York (19.2%),
Maryland (15.9%), Delaware (15.0%), Michigan (14.2%), Connecticut (12.4%), Rhode Island
(12.3%), Illinois (11.3%), and Massachusetts (10.0%).

In 2019-20, the national average of students with ESN who were ages 6-17 in separate schools
was 5.9%. Thirty-three states had 5.9% or fewer students in separate schools (Iowa and Wisconsin
were missing data). Sixteen states reported higher percentages than the national average. Eight
of these states had between 6.0% and 9.9%. From largest to smallest percentage, these states
were Delaware (9.9%), Massachusetts (9.5%), Pennsylvania (9.0%), Missouri (7.4%), Virginia
(6.7%), Vermont (6.7%), Florida (6.7%), and Maine (6.5%). Eight of these 16 states reported
more than 10% of students with ESN in separate schools. From the largest to smallest percent-
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age, these eight states were New Jersey (19.7%), New York (15.8%), DC (15.7%), Maryland
(14.3%), Illinois (12.9%), Connecticut (12.3%), Rhode Island (11.2%), and Michigan (11.1%).

It is important to note that Delaware and Massachusetts changed from being higher than the
national percentage in 2012-13 to being lower than the national percentage in 2019-20. The
largest decreasing percentage of students with ESN who were ages 6-17 in separate schools
was in DC. The percentage dropped from 31.5% in 2012-13 to 15.7% in 2019-20 (-15.8%). In
addition to DC, the next five states with the largest decreasing percentage of students with ESN
in separate schools from 2012-13 to 2019-20 were Delaware (-5.1%), New Jersey (-4.0%), New
York (-3.5%), Michigan (-3.1%), and Florida (-2.0%). See Appendix B6 for the information by
each state from 2012-13 to 2019-20. Appendices B.7-B.11 contain data showing the percentages
of students ages 6-17 with ESN in separate schools for each state by the disability categories of
deaf-blindness, multiple disabilities, intellectual disability, and autism separately.

Research Question 2: How Do Separate School Placement Trends Change Overall
and in Individual States Based on the Disability Category and the Age Range of
Students Between 2012-13 and 2019-207?

Descriptive analyses, linear regression analyses, and PR analyses were conducted to illustrate the
placement trends nationally and in individual states by age groups. First, the results of descrip-
tive analyses provided information on the extent to which the percentage changes varied over
time by age group. Next, the results of the linear regression analyses provided information to
identify states with significant changes over time. Finally, PRs were used to illustrate a state’s
status of percentage change among all the other states in each age group by year.

Descriptive Analyses. To show this trend over time, percentage change was calculated using the
percentages in 2012-13 as the base year. Figure 5 shows the percentage change of students with
ESN for ages 6-17 from the base year of 2012-13 to 2013-14 through 2019-20 for 50 states and
DC. Overall, the percentage change of students in separate schools has decreased since 2012-
13. Each year except 2016-17 the change was larger than the previous year. As seen in Figure
4, there was a 2.7% reduction in the percentage change from 2012-13 to 2013-14 compared to
a 14.6% reduction from 2012-13 to 2019-20. Fewer school-aged students (ages 6-17) with ESN
were placed in separate schools each year compared to the 2012-13 data.
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Figure 5. Percentage Change for Students with ESN Ages 6-17 Using 2012-2013 as the Base
Year for 50 States and DC
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Notes. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20 for ages 6-17. The percentage of students in the separate
school setting in 2012-13 was the base year.

This reduction in separate school placement can be further examined by looking at state examples.
For example, New Jersey (23.6%, 23.9%, 23.7%, 22.8%, 22.2%, 21.3%, 20.6%, and 19.7%) and
South Dakota (2.8%, 2.4%, 2.3%, 2.3%, 2.1%, 2.1%, 1.9%, and 1.9%) are states with decreasing
absolute percentages between 2012-13 and 2019-20 for students ages 6-17 (see Table 3). The
percentage changes for these two states were New Jersey (0.9%, 0.1%, -3.7%, -6.3%, -10.0%,
-12.8%, and -16.8%) and South Dakota (-13.3%, -16.8%, -17.8%, -24.9%, -25.6%, -31.2%,
and -32.3%) (see Appendix C). Even though the difference in the absolute percentages between
2012-13 and 2019-20 in New Jersey was approximately 4% decreasing (23.6% in 2012-13 and
19.7% in 2019-20) and in South Dakota was approximately 1% decreasing (2.8% in 2012-13
and 1.9% in 2019-20), the percentage change in 2019-20 in South Dakota (-32.3%) was almost
twice of the percentage change in New Jersey (-16.8%). See Appendix C for the percentage
change of students with ESN ages 6-17 from 2013-14 to 2019-20 for each state.

Linear Regression Analyses. Linear regression models were conducted to explore the slope
of percentage changes over time for each state and age group to examine whether the slope is
significantly different from 0. Figures 6—10 show the results of significance tests on slopes at
a .05 significance level. In Figure 6, for ages 611, there were seven states with statistically
significant positive slopes. These figures show that the percentage change of students with ESN
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in separate schools increased over time. This means that Illinois, Minnesota, Maine, Oregon,
South Dakota, Vermont, and Virginia, regardless of whether they had a high or low count of
students with ESN in separate schools, increased the rate of placement of these students in
separate schools. Seventeen states showed statistically significant negative slopes showing that
the percentage changes of students with ESN decreased over time. These states, regardless of
whether they had a high or low count of students with ESN in separate schools, reduced the rate
of students placed in separate schools. Twenty-seven states had slopes of percentage changes
that were not statistically significant from 0. That is, percentage changes of students with ESN
in separate schools were very similar over time for these states.

Figure 6. Percentage Change of Students Ages 6-11 with ESN in Separate Schools 2013-14 to
2019-20
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Note. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20.

Figure 7 presents the significance test results for the slope of percentage changes for students
with ESN who were ages 12-17 in separate schools. The map shows there were 12 states with
statistically significant positive slopes (i.e., increasing separate school placements), 16 states
with statistically significant negative slopes (i.e., decreasing separate school placements), and 23
states with no significant change on the slopes (i.e., no change in separate school placements).
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Figure 7. Percentage Change of Students Ages 12-17 with ESN in Separate Schools 2013-14 to
2019-20
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Note. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and Edu-
cational Environments from 2012-13 to 2019-20.

Figure 8 presents the significance test results for the slope of percentage changes for students
with ESN who were ages 18-21 in separate schools. The map shows there were 10 states with
statistically significant positive slopes, seven states with statistically significant negative slopes,
and 34 states with no significant change on the slopes.
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Figure 8. Percentage Change of Students Ages 18-21 with ESN in Separate Schools 2013-14 to
2019-20
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Note. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20.

Figure 9 presents the significance test results for the slope of percentage changes for students
with ESN who were ages 6-17 in separate schools. The map shows there were 12 states with
statistically significant positive slopes, 18 states with statistically significant negative slopes,
and 21 states with no significant change on the slopes.
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Figure 9. Percentage Change of Students Ages 6-17 with ESN in Separate Schools from 2013-
14 to 2019-20
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Note. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20.

Figure 10 presents the significance test results for the slope of percentage changes for students
with ESN who were ages 6-21 in separate schools. The map shows there were 11 states with
statistically significant positive slopes, 16 states with statistically significant negative slopes,
and 24 states with no significant change on the slopes.
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Figure 10. Percentage Change of Students Ages 6-21 with ESN in Separate Schools from 2013-

14 to 2019-20
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Note. Data were from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and
Educational Environments from 2012-13 to 2019-20.

In summary, Figures 6-10 indicate that most states showed no significant percentage changes

over time. There were more states showing a decreasing percentage change in the percent of
students with ESN in separate schools for ages 6-11 and 12-17, compared to ages 18-21.

Table 3 presents an overview of Figures 5-9 by including states with at least one age group

showing a significant decreasing or increasing percentage change in the percentage of students
with ESN in separate schools. Results showed there were 25 states with at least one significant
decreasing percentage change over time and there were 19 states with at least one significant

increasing percentage change over time. Only five states showed mixed decreasing and increas-
ing across age groups—California, Louisiana, South Dakota, Utah, and Wisconsin.

Table 3. The Slope of Percentage Changes for Students with ESN in Separate Schools by State
and Age Group from 2012-13 to 2019-20

Age Groups
6 to 11 12 to 17 18 to 21 6 to 17 6 to 21
Alabama No change No change No change Decrease Decrease
Arkansas Decrease Decrease No change Decrease Decrease
California Decrease Decrease Increase Decrease Decrease
Colorado No change Increase No change Increase Increase
18 TIES Center




Table 3. The Slopes of Percentage Changes for Students with ESN in Separate Schools by
State and Age Group from 2012-13 to 2019-20 (continued)

Age Groups
6 to 11 12 to 17 18 to 21 6 to 17 6 to 21
Connecticut Decrease No change No change No change No change
Delaware Decrease Decrease No change Decrease Decrease
DC Decrease Decrease Decrease Decrease Decrease
Florida Decrease Decrease Decrease Decrease Decrease
Georgia No change No change Decrease No change No change
lllinois Increase Increase No change Increase Increase
Kansas No change Increase No change No change No change
Louisiana Decrease Decrease Increase Decrease No change
Maine Increase Increase No change Increase Increase
Maryland Decrease Decrease No change Decrease Decrease
Massachusetts No change No change Increase No change No change
Michigan Decrease Decrease Decrease Decrease Decrease
Minnesota Increase Increase No change Increase Increase
Mississippi Decrease No change No change No change Decrease
Montana Decrease No change No change Decrease Decrease
Nebraska No change No change Increase No change No change
New Hampshire No change Increase Increase Increase Increase
New Jersey Decrease Decrease Decrease Decrease Decrease
New Mexico Decrease No change No change No change No change
Nevada No change No change No change No change Decrease
North Carolina Decrease Decrease No change Decrease Decrease
Oklahoma Decrease Decrease No change Decrease Decrease
Oregon Increase Increase No change Increase No change
Pennsylvania No change No change Decrease No change No change
South Carolina No change Decrease No change Decrease No change
South Dakota Increase Decrease No change Decrease No change
Tennessee Decrease Decrease No change Decrease Decrease
Texas Decrease Decrease No change Decrease Decrease
Utah No change Decrease Increase Decrease Increase
Virginia Increase Increase Increase Increase Increase
Vermont Increase Increase No change Increase Increase
Washington No change No change Increase Increase Increase
Wisconsin No change Increase Decrease Increase No change
West Virginia No change Increase Increase Increase Increase
Wyoming No change Increase Increase Increase Increase

Notes: The slope of the percentage changes is from the regression analysis for each state. Data are from IDEA
Section 618 Data Products: State-Level Data Files under Part B Child Count and Educational Environments from

2012-13 to 2019-20.
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In Table 4 PR was used to explore a state’s status of the percentage change in comparison to
other states in 2013-14 and 2019-20 for the 6-17 age group. For example, Alabama’s PR was
90 in 2013-14. That means that in 2013-14, Alabama’s percentage change for students with
ESN in separate schools who were ages 6-17 was higher than 90% of the other states and DC.
Results showed the PR of 18 states with significant decreasing percentage changes in the 6-17

age group were scattered, ranging from PR, to PR, in 2013-14 and ranging from PR, to PR,

in 2019-20; however, PRs of most of these 18 states were below the 50" percentile (8 states in
2013-14 and 15 states in 2019-20). That means these states’ percentage changes were smaller

than 50% of the other states. Twelve states had significant increasing percentage changes in the
age 6-17 group. Most states’ PRs were above PR_ (8 states in 2013-14 and 10 states in 2019-20).
That means these states’ percentage changes were higher than 75% of the other states.

Table 4. Percentile Rank of Students with ESN Who Were Ages 6-17 in Separate Schools in
2013-14 and 2019-20 and the Slope of Percentage Changes by State

State

Percentile Rank

Slope of Percentage

2013-14| 2019-20 Changes
Alabama 90 67 Decrease
Arkansas 61 14 Decrease
California 43 24 Decrease
Colorado 49 78 Increase
Connecticut 65 65 No change
Delaware 10 18 Decrease
District of Columbia 4 8 Decrease
Florida 59 27 Decrease
Georgia 24 61 No change
lllinois 86 73 Increase
Kansas 67 71 No change
Louisiana 35 12 Decrease
Maine 37 80 Increase
Maryland 57 47 Decrease
Massachusetts 31 57 No change
Michigan 22 31 Decrease
Minnesota 82 86 Increase
Mississippi 27 43 No change
Montana 75 59 Decrease
Nebraska 84 55 No change
New Hampshire 45 82 Increase
New Jersey 63 39 Decrease
New Mexico 29 6 No change
Nevada 71 49 No change
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Table 4. Percentile Rank of Students with ESN Who Were Ages 6-17 in Separate Schools in
2013-14 and 2019-20 and the Slope of Percentage Changes by State (continued)

State Percentile Rank Slope of Percentage
2013-14| 2019-20 Changes

North Carolina 51 33 Decrease
Oklahoma 92 2 Decrease
Oregon 2 90 Increase
Pennsylvania 39 63 No change
South Carolina 53 4 Decrease
South Dakota 14 20 Decrease
Tennessee 73 16 Decrease
Texas 16 10 Decrease
Utah 47 53 Decrease
Virginia 88 88 Increase
Vermont 96 92 Increase
Washington 80 84 Increase
Wisconsin 76 N/A Increase
West Virginia 100 100 Increase
Wyoming 94 94 Increase

Notes: The slope of the percentage change is from the regression analysis for each state.
Data are from IDEA Section 618 Data Products: State-Level Data Files under Part B Child Count and Educa-
tional Environments from 2012-13 to 2019-20.

Discussion

The purpose of this study was to examine the number and patterns in the data regarding place-
ment in separate special education schools across the nation for students with ESN ages 6-21.
For our purposes, students with ESN are those specifically identified with the disabilities of
autism, intellectual disability, multiple disabilities, and deaf-blindness. We examined state-
level data from federally reported sources associated with the IDEA Part B and Child Count
and Educational Environments from OSEP to determine changes over time for the number of
students served in separate schools as well as any differences by age and location (state). There
are several interesting points to note regarding the age ranges and disability categories.

There were numerous relevant findings related to Research Question 1. The first relevant find-
ing is that nationally, the overall percentage of students served in separate schools has changed
very little over an 8-year period (see Figure 1) even though the number of students in two of
these disability categories (i.e., autism, deaf-blindness) in separate placements continues to rise
(albeit a very small number for deaf-blindness; see Table 1 ages 6-21). The percentages for both
age ranges and disability categories are stable. This stability has two potential implications.
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First, when students in any category enter separate schools, they likely remain in that setting.
This lack of change is notable given the emphasis of least restrictive environment and inclu-
sion in the reauthorization of IDEA. Additionally, these data are also consistent with findings
from previous research. Brock (2018) examined LRE data from 1976 to 2014 that indicated a
plateau in the incremental progress being made towards providing more inclusive opportuni-
ties for students with intellectual disabilities. Furthermore, Wehmeyer et al. (2020) reviewed
OSEP data that found reports published 22 years apart showed only slight improvements in ac-
cess to inclusive settings for students with intellectual disability (9%) and an overall reduction
of students (under 2%) educated in fully separate settings. Although the findings from Brock
and Wehmeyer et al. examined data specific to students with intellectual disability in inclusive
settings, findings from these studies are reflective of data we found when examining separate
school placement for students with ESN.

What our results are not able to discern is if any reduction in separate school placement means
students are being included more in general education classrooms. Morningstar et al. (2016)
found that when analyzing educational placement trends over time, there has been a progres-
sive and positive trend in the overall number of students with disabilities receiving education
for most of their day in general education settings. As we examined trends in separate school
placements, we are not able to identify with these data where students with ESN went when
their numbers in the separate school declined.

Second, regarding the stability of the data, there is the need to examine students who have more
complex health (Lehr, 2020) and communication needs (Kleinert, 2020), as these students are
often excluded. There are varied numbers and percentages of students ages 6-17 by disability
category being served in separate schools (see Table A.1 in Appendix A for overall data). For
students identified with multiple disabilities and students with intellectual disabilities, the num-
ber and percentage of students in those two categories decreased in separate schools over time.
For students ages 6-17 identified with autism and deaf-blindness, the number of students in
these categories increased from 2012-13 to 2019-20 (for autism an increase of 9,261; for deaf-
blindness an increase of 18), but the percentage of the students in separate schools decreased
(for autism, a decrease of 0.9% and deaf-blindness a decrease of 1.6% at the same time). This
means we may have more students than ever being identified with autism and deaf-blindness
(even though only 214 students in ages 6-17 were identified as deaf-blind in 2019-20), but a
lesser percentage of the students in these populations are being served in separate placements.
These findings support the data reviewed by Morningstar et al. (2017) which found that students
with autism were the only group who made significant progress toward increased time spent in
general education settings. First, students need to be enrolled in a traditional public school to
increase their time in general education settings.
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Another relevant finding is that regardless of disability category, examining placements by age
group for students with ESN shows that students ages 18-21 are most likely to be served in
separate schools. In fact, the percentage of students in this age group nationally who are served
in a separate school has held relatively steady over time with a very small increase (19.8% in
2012-13 to 20.2% in 2019-20) to note. There is a large difference in the percentage of students
served in a separate school who are in the age ranges of 12-17 (7% in 2019-20) and 18-21
(20.2% 1n 2019-20). This dramatic change indicates that at least 13 of every 100 students who
remain in public schools upon graduation age move to a more restrictive placement during their
post-secondary education. These data support the continued need for increasing postsecondary
inclusive options through multiple strategies including (a) enhancing the preparation for inclusive
post-high school options by having postsecondary education or competitive employment IEP
goals (Grigal et. al, 2011); (b) increasing the active participation of students with ESN in their
transition planning (Johnson et al., 2020); and (c) increasing parent voice about community
employment options and supports for achieving these options (Blustein et al., 2016).

There were 16 states above the national mean (5.9%) for the four most common disability cat-
egories of students with ESN who were ages 6-17 in 2019-20. However, when you look at the
individual disability categories encompassing students with ESN, there is variability in these
states. For example, there are 16 states that are above the mean (3.6%) for serving students
with intellectual disabilities; 14 states above the mean for multiple disabilities (15.5%); 17
states above the mean percentage for autism (5.5%); and, while the actual count of students is
small, 18 states above the mean percentage for deaf-blindness (16.6%). Of additional interest,
it is important to note there are six states above the national mean in each of the four disability
categories that comprise the category of students with ESN: Connecticut, Massachusetts, New
Jersey, New York, Pennsylvania, and Rhode Island. Furthermore, seven states are above the
national mean in three of the disability categories, though it is not the same three categories for
all these entities: Delaware, DC, Illinois, Maryland, Michigan, Missouri, and New Hampshire.
Conversely, there are 5 states (Arizona, Indiana, North Carolina, South Carolina, and Texas)
that are at or below the mean for all four disability categories.

These data are important because the determination of the disability category for individual
students can vary depending on district practices and sociodemographic characteristics (Howard
et al., 2021), as well as how state eligibility criteria for a disability category are defined (Mac-
Farlane & Kanaya, 2009). Potentially, this could lead to a state being over the mean in one dis-
ability category but not in another, because of IEP team disability classification decisions rather
than placement decisions in less restrictive settings. However, states that are above the mean
for three to four of these disability categories may indicate a general tendency for placement in
separate schools for students with ESN regardless of the disability label. Conversely, those that
are below the means in three to four disability categories seem to have a general tendency for
fewer placements in separate schools for students with ESN regardless of the disability label.
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Future research should examine the policies in these states that may be leading to more and less
restrictive placement settings for students across disability category areas.

Finally, the findings of this study for placement trends over time are consistent with findings
from Anderson and Brock (2020). We also found variations in the percentage change at which
different states place students in more restrictive educational settings. However, when examining
changes in separate school placement trends from 2012-13 to 2019-20 for students with ESN
ages 6-17, data indicate that 24% of states (n = 12) showed an increase in percentage change
in their placement trends in separate schools, whereas 35% of states (n = 18) decreased and
41% of states (n = 21) demonstrated no change (see Figure 8) for all 50 states and DC. It is
also important to note that some percentage changes may be attributed to the small number of
students with disabilities in those states. Even so, the percentage change is a useful perspective
for understanding the data because it captures the significance of the overall change occurring
during the eight-year period reviewed regardless of if the state has a large or small number of
students with ESN in separate schools. There are not always similar rates of change across all age
groups, so some states are increasing the placement of students in separate schools faster in some
age groups than in others.

It should be noted that we proposed one way of looking at the percentage change of separate
school enrollment over time. There may be other ways of looking at that change. Kurth et al.
(2014) examined the mean (the percentage of the total number of students served in separate
settings) between 2006 and 2012 and found that 10 states showed no change in the number of
students being served in restrictive placements, 21 states showed progress in reducing restrictive
placement, and 20 increased in their restrictive placement rates. Mean placement rates were
essentially unchanged for 3.5% of the population of students with ESN. Outcomes of the cur-
rent study had similar findings and provided analysis that could lead to greater research into the
states that are showing increasing and decreasing rates of percentage change in the placement
of students with ESN in separate schools. The Kurth et al. study included all disability category
areas with deaf-blindness, multiple disabilities, and emotional behavioral disorders being the
largest categories to be served in separate settings during this time frame.

Limitations

We note two primary limitations of this research. First, caution is required when using multi-
state data where each state has different reporting practices. Variability in how states report data
can result in missing data or underrepresentation of schools and students in various placements.
For example, lowa was not included in some analyses because its 2019-20 data by disability
category is not available. Second, the research is also limited because we can only use the data
available from a data resource that contains aggregate data. As a result, this study is not able to
explore specific characteristics of students who are in a separate school setting.

24 TIES Center



Future Research

Variability in several contexts provides areas for future research. Variability in state policy can
influence how funding is designated and the educational placement within states. Additionally,
the variability in how the schools in a state are organized and reported can restrict or inflate the
identification of separate schools. Each state has its own configuration of how educational units
are defined. Those units, depending on where they are, may or may not have more funding and
resources that could result in more segregated options for student placement. Another factor to
consider is the role of charter schools within the separate school data set and the percentage of
separate school placements represented by these schools. Additionally, the locale of the separate
schools (city, suburb, town, rural) could influence student placement for what options are and
are not available to districts.

Little has changed in placement for students with ESN, even though academic expectations within
standards, including those within the development, adoption, and evolution of the Common
Core State Standards by most states, have become more rigorous. As research has shown that
access to the general curriculum content is greater in inclusive classrooms (Gee et al., 2020) and
teachers in those classrooms are more likely to be highly qualified (Agran et al., 2020; Soukup
et al., 2007), the current study illuminates that the percentage of students with ESN served in
separate schools is not changing much over time. Future research should examine the relation-
ship between curricular expectations and placement for students in this population.

Conclusions

Overall, the percentage of students ages 6-21 placed in separate schools decreased by 1.1%
from 2012-13 to 2019-2020, but it is important to examine the individual state outcomes and
trends as there is great variability across states for the number of students and the percentage
change over time. During that same time, the percentage of students being served in separate
schools by age group goes from highest (ages 18-21; 20.2% average) to lowest (ages 6-11; 5.1%
average) in the sequence of the age groups. Students identified as deaf-blind are the most likely
to attend a separate school (average of 17.1%) but have the smallest number of total students
(n =270 in 2019-2020) with students with intellectual disabilities the least likely to attend a
separate school (average of 4.0%). As this study examined the data regarding the number and
percentage of students with ESN within separate schools as well as trends in placement data
over time, there remains much work to be done to better understand factors that influence student
placement in separate schools.
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Appendix C

Research Question (RQ) 2
The base year for these tables is Year 2012-13.

The scale range of the percentage changes was from -0.6 to +0.6, except for the four states (ID,
MT, VT, and WY) with larger percentages changes with a scale range from -0.6 to +1.8.

Data were taken from IDEA Section 618 Data Products: State Level Data Files under Part B

Child count and Educational Environments from 2012-13 to 2019-20 for ages 6-17. https://
www?2.ed.gov/programs/osepidea/618-data/state-level-data-files/index.html#bccee

Figure C1. Percentage change for Students with Extensive Support Needs, Age 6-17 in
Separate Schools in Alabama
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Figure C2. Percentage Change for Students with Extensive Support Needs, Age 6-17 in
Separate Schools in Alaska
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Figure C3. Percentage Change for Students with Extensive Support Needs, Age 6-17 in
Separate Schools in Arizona
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Figure C4. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Arkansas
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Figure C5. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in California
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Figure C6. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Colorado
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Figure C7. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Connecticut
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Figure C8. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Delaware
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Figure C9. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in the District of Columbia
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Figure C10. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Florida

0.6
0.4

0.2

-0.2

Percentage Change
(=]

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20
Year

100 TIES Center



Figure C11. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Georgia
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Figure C12. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Hawaii
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Figure C13. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Idaho
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Note. The scale range of the percentage changes was from -0.6 to +0.6, except for the four states (ID, MT, VT,
and WY) with larger percentage changes with a scale range from -0.2 to +1.8.

Figure C14. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in lllinois
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Figure C15. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Indiana
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Figure C16. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in lowa
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Figure C17. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Kansas

0.6

0.4

; II
o —  wm [ ]

Percentage Change

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20
Year

Figure C18. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Kentucky
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Figure C19. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Louisiana
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Figure C20. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Maine
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Figure C21. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Maryland
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Figure C22. Percentage Change for Students with Extensive Support Needs, Age 6-17, in

Separate Schools in Massachusetts
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Figure C23. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Michigan
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Figure C24. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Minnesota
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Figure C25. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Mississippi
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Figure C26. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Missouri
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Figure C27. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Montana
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Note. The scale range of the percentage changes was from -0.6 to +0.6, except for the four states (ID, MT, VT,
and WY) with larger percentage changes with a scale range from -0.2 to +1.8.

Figure C28. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Nebraska
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Figure C29. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Nevada
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Figure C30. Percentage Change for Students with Extensive Support Needs, Age 6-17, in

Separate Schools in New Hampshire
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Figure C31. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in New Jersey
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Figure C32. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in New Mexico
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Figure C33. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in New York
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Figure C34. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in North Carolina
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Figure C35. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in North Dakota
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Figure C36. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Ohio
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Figure C37. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Oklahoma
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Figure C38. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Oregon
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Figure C39. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Pennsylvania
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Figure C40. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Rhode Island
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Figure C41. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in South Carolina
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Figure C42. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in South Dakota
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Figure C43. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Tennessee
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Figure C44. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Texas
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Figure C45. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Utah
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Figure C46. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Vermont
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Note. The scale range of the percentage changes was from -0.6 to +0.6, except for the four states (ID, MT, VT,
and WY) with larger percentage changes with a scale range from -0.2 to +1.8.
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Figure C47. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Virginia

0.6

0.4

1111
mm B

-0.2

Percentage Change

2013-14 2014-15 2015-16 2016-17 2017-18 2018-19 2019-20
Year

Figure C48. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Washington
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Figure C49. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in West Virginia
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Note. The scale range of the percentage changes was from -0.6 to +0.6, except for the four states (ID, MT, VT,
and WY) with larger percentage changes with a scale range from -0.2 to +1.8.

Figure C50. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Wisconsin
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Figure C51. Percentage Change for Students with Extensive Support Needs, Age 6-17, in
Separate Schools in Wyoming
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